theprogressjournals.com
2026 TPJ| VOLUME 4, ISSUE 1
January - March | ISSN — 2584 — 0517

Indexing: ABCD, Listed in ROAD — ISSN International Centre

TPJ-15775, (pp -20 - 26)

DOI: 10.61463/tpj-vol-4-issue-1-112
THE

PROGRESS
JOURNALS

Key challenges in implementing value-based pedagogies within

design education

Dr. Ruchi Sachan

H.O.D, Education Department, Maharaja Agrasen International college, Raipur

Abstract

In the contemporary global context, design education is no longer confined to the development of
technical competencies and aesthetic sensibilities. It increasingly emphasizes the cultivation of
ethical awareness, social responsibility, sustainability, empathy, and cultural sensitivity—collectively
framed as value-based pedagogies. These pedagogical approaches aim to prepare designers who can
respond responsibly to complex societal, environmental, and human-cantered challenges. Despite
widespread recognition of their importance, the integration of value-based pedagogies within design
education remains uneven and fraught with challenges. This research paper critically examines the
key challenges associated with implementing value-based pedagogies in design education. Using a
mixed-methods approach, the study explores faculty perceptions, institutional constraints, curricular
limitations, assessment challenges, and student-related factors. The findings reveal a significant gap
between the perceived importance of value-based education and its practical implementation. The
paper concludes by offering educational implications and strategic recommendations for curriculum
reform, faculty development, assessment innovation, and institutional support to strengthen the role
of value-based pedagogies in design education.
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Introduction products, systems, environments, and
Design education occupies a critical services, thereby shaping social behaviour
position at the intersection of creativity, and lived experiences. In this context, the
technology, society, and culture. Designers ethical and value-oriented dimensions of
influence how people interact with design practice have gained increasing
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attention. Contemporary global
challenges—such as climate change, social
inequality, digital ethics, cultural erosion,
and sustainability—demand designers who
are not only technically proficient but also
morally responsible and socially aware.
Value-based pedagogies emphasize the
integration of moral, ethical, social, and
cultural values into the teaching-learning
process. In design education, such
pedagogies promote empathy, inclusivity,
sustainability, human-cantered thinking,
and reflective practice. However, despite
strong theoretical advocacy, value-based
pedagogies often remain marginal in design
curricula, overshadowed by market-driven
skills, software  proficiency, and
production-oriented outcomes.

This paper argues that while value-based
pedagogies are essential to the holistic
development of  designers, their
implementation faces numerous systemic,
pedagogical, and cultural challenges.
Understanding these challenges is vital for
reorienting  design education toward

socially responsible and ethically grounded

practice.
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Conceptual Framework: Value-Based
Pedagogies in Design Education
Value-based pedagogy is rooted in
philosophical traditions of humanism,
constructivism, and experiential learning.
Educational philosophers such as John
Dewey emphasized learning as a moral and
social process, where education serves
democratic and ethical purposes (Dewey,
1938). In design education, this translates
into pedagogical practices that encourage
learners to reflect on the social
consequences of their design decisions.
Meaning of Value-Based Pedagogy
Value-based pedagogy refers to teaching
approaches that intentionally integrate
ethical reasoning, social responsibility,
cultural sensitivity, sustainability, and
empathy into curriculum content, teaching
methods, and assessment practices. Rather
than treating values as separate or
supplementary, these pedagogies embed
values within the core learning process.
Relevance to Design Education

Design inherently involves decision-
making that affects users, communities, and
environments.  Therefore, value-based
learning is particularly relevant to design
education. Human-cantered design,

inclusive design, sustainable design, and

21


https://www.google.com/search?sa=X&sca_esv=43c455ccb544f936&rlz=1C1CHWL_enIN1014IN1014&biw=1536&bih=730&sxsrf=AE3TifMjm54xlCjQwKNF3kPPYP-D3I5JzQ:1764066656099&q=%22%22%C2%A9+2025%22%22+The+Progress+Journals+%7C+ISSN:+2584-0517+Published+by+Sri+Aurobindo+Yoga+%26+Knowledge+Foundation+All+Rights+Reserved.&ved=2ahUKEwjTmpazjI2RAxURVWwGHflEL78Q5t4CegQIGxAB

theprogressjournals.com

Indexing: ABCD, Listed in ROAD — ISSN International Centre

TPJ-15775, (pp -20 - 26)
DOI: 10.61463/tpj-vol-4-issue-1-112

social innovation are all grounded in value-
based thinking. Educating designers
without addressing values risks producing
professionals who prioritize efficiency and
aesthetics over ethical responsibility.
Review of Literature

International Studies

Dewey (1938) emphasized that education is
a moral and social process aimed at
developing  ethical  judgment  and
democratic  values. His experiential
learning theory strongly supports value-
based pedagogy in design education by
encouraging learners to engage with real-
life problems involving social
responsibility.

Schon (1987) proposed the concept of the
reflective practitioner, highlighting
reflection-in-action as a key element of
professional learning. In the context of
design education, his work underlines the
importance of reflective and ethical
decision-making  within  studio-based
pedagogy.

Friedman (2003) argued that design
education must incorporate ethics and
social responsibility as core educational
goals. He pointed out that the absence of

value-based pedagogy leads to designers
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who are technically skilled but ethically
underprepared.

Kimbell (2012) critically examined
contemporary design thinking models and
found that they often prioritize innovation
and efficiency while neglecting ethical,
cultural, and contextual values. His study
emphasized the need for explicit integration

of values into design pedagogy.

Manzini (2015) focused on design for
social ~ innovation and  emphasized
community-based design learning as an
effective  approach to  value-based
education. His work highlights the role of
designers in addressing social and
environmental challenges through ethical
practice.

Indian Studies

NCF (2005) stressed the integration of
values such as social justice, equality, and
respect for diversity within education.
Although  not  design-specific, the
framework provides a strong foundation for
value-based pedagogy applicable to design
education in the Indian context.

NEP (2020) emphasized holistic and
multidisciplinary education with a strong
focus on ethical reasoning, empathy, and
constitutional values. The policy advocates

experiential and value-oriented learning
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approaches, which align closely with the
objectives of value-based design education.
Kumar and Sharma (2016) studied
professional education in India and found
that curriculum rigidity and examination-
oriented systems restrict the integration of
value-based pedagogical practices,
particularly in applied disciplines like
design.
Singh (2018) examined value education in
higher education institutions in India and
reported that while teachers acknowledge
the importance of values, lack of training
and institutional support limits classroom
implementation.

Patil and Joshi (2021) investigated ethics

and sustainability in Indian design institutes

and found a significant gap between policy-
level emphasis on values and their practical
integration into design studio teaching.

Research Objectives

The present study was undertaken with the

following objectives:

1. To identify the key challenges in
implementing value-based pedagogies
within design education.

2. To examine faculty perceptions

regarding the importance and feasibility

of value-based pedagogical approaches.
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3. To analyse institutional, curricular, and
assessment-related barriers affecting
implementation.

4. To study the relationship between
faculty training and the adoption of
value-based pedagogies.

5. To suggest educational strategies and
policy-level recommendations  for
effective integration.

Research Hypotheses

Based on the literature review and research

objectives, the following hypotheses were

formulated:

e HI: Design educators perceive value-
based pedagogies as important but
report low  levels of  actual
implementation.

e H2: Institutional and curricular
constraints significantly hinder the
implementation of value-based
pedagogies.

e H3: Faculty members who have
received training in reflective or value-
based teaching practices are more likely
to implement such pedagogies.

e H4: Students’ career-oriented attitudes
negatively influence engagement with
value-based learning activities.

Research Methodology

1. Research Design
A mixed-methods research design was

adopted to obtain both quantitative and
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qualitative insights. This approach allowed
for triangulation of data and a deeper
understanding of the challenges involved.
2. Sample

Quantitative Sample: 150 design educators
from universities and colleges offering
programs in graphic design, product design,
fashion design, and interior design.
Qualitative Sample: 20 senior faculty
members and academic administrators with
over 10 years of experience in design
education.

3. Tools of Data Collection
Questionnaire: A structured questionnaire
consisting of Likert-scale and open-ended
items measuring perceptions, practices, and
challenges related to value-based pedagogy.
Interview  Schedule:  Semi-structured
interviews  focusing on institutional
policies, curricular flexibility, assessment
practices, and faculty experiences.

4. Procedure

Data were collected over a four-month
period. Questionnaires were administered
online, while interviews were conducted
through virtual platforms and audio-
recorded with consent.

5. Data Analysis

Quantitative data were analysed using

descriptive statistics and chi-square tests.
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Qualitative data were analysed using
thematic analysis to identify recurring

patterns and themes.
Data Analysis and Interpretation

1. Quantitative Analysis

e Perceived Importance: 94% of
respondents agreed that value-based
pedagogy is essential in design
education.

e Implementation Frequency: Only
41% reported regular incorporation of
value-based activities.

e Institutional Barriers: 76% identified
rigid  curricula and lack  of
administrative  support as  major
obstacles.

e Faculty Training: Educators with prior
pedagogical training showed
significantly higher implementation
rates (> = 18.42, p <.01).

2. Qualitative Themes

Four dominant themes emerged:

e Curricular Rigidity: Faculty reported
limited flexibility to introduce value-
based modules.

e Assessment Constraints: Difficulty in
evaluating ethical reasoning and

reflective learning.
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e Faculty Development Gaps: Lack of
structured training programs.

e Student Pragmatism: Students often
prioritize employability skills over

value-oriented learning.

Results

The study confirms all four hypotheses:

e There is a clear gap between the
recognition of value-based pedagogy
and its practice.

e Institutional and curricular constraints
significantly limit implementation.

e Faculty training positively influences
adoption.

e Student attitudes focused on market
readiness reduce engagement with

value-based activities.

These results highlight the systemic nature
of the challenges and the need for multi-

level interventions.

Educational Implications

The findings have important implications
for design education:

1. Curriculum Development

Design curricula should integrate value-
based learning outcomes across courses
rather than confining them to isolated

modules.
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2. Assessment Reform

Alternative assessment methods such as
reflective  journals, portfolios, peer
assessment, and project-based evaluation
should be adopted.

3. Faculty Professional Development
Institutions should organize regular training
programs on reflective teaching, ethics, and
value-based pedagogy.

4. Institutional Policy Support
Administrative commitment is essential to
provide time, resources, and recognition for
value-based teaching efforts.

5. Student Orientation

Students should be sensitized to the long-
term professional relevance of ethical and

value-driven design practices.

Conclusion

Value-based pedagogies are indispensable
for nurturing socially responsible, ethical,
and reflective designers. However, their
implementation in design education faces
significant challenges related to curriculum
design, assessment practices, faculty
preparedness, institutional policies, and
student attitudes. This study demonstrates
that while educators strongly endorse the
importance of value-based learning,

systemic barriers limit its practical
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realization. Addressing these challenges
requires coordinated efforts at curricular,
institutional, and pedagogical levels.
Integrating values into design education is
not merely an academic concern but a
societal imperative in an increasingly

complex and interconnected world.
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